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• To look at mindset and contribution it can make to student 
achievement

• To consider how high expectations can be reflected all through the 
educational community 

• To discuss the concept of metacognition and its significance in 
relation to the curriculum reform

• To share classroom ideas suitable for curriculum reform and to raise 
student outcomes 
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Learning outcomes 



Practical activities that improve student progress 

Webinar 5

Classroom discussion –
questioning skills 

Formative assessment -
individualized instruction

Feedback to students 

Webinar 6

Growth mindset

High expectations – students’ 
expectations of themselves / 
collective teacher efficacy 

Metacognition 
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What has the most impact on student outcomes?

1. Collective teacher efficacy   1.57

2. Students’ expectations of themselves 1.33

3. Classroom discussion 0.8

4. Feedback 0.75

5. Study skills 0.63

6. Co-operative learning 0.4

7. Individualised instruction 0.22

8. Open plan teaching spaces 0.01

9. Holding pupils back a year if needed -0.13

10.Pupil mobility -0.34
Hattie 2015
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We are going to consider high expectations, let’s first look at:

Carol Dweck’s research on mindsets 

Many of you will be familiar with this research – who would like to 
volunteer to explain Dweck’s theory? 
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Growth Mindset



Carol Dweck (2012)

The concept of mindset

Personal mastery in learners arises from collaborative and independent learning and a 
growth mindset.

Helplessness in learners arises from passive learning behaviours and a fixed mindset. 

Fixed Mindset
Intelligence and 

talent are fixed at 
birth.

Growth 
Mindset

Intelligence 
and talent can 
go up or down.



Growth mindset and higher achievement 

Research shows:

When students successfully 
complete task if:

• teacher praises intelligence 
students tend to give up when 
given a more difficult task 

• teacher praises effort students 
engage positively in a more 
challenging task 



Growth mindset and higher achievement 

Graph: students experiencing failure

Praising effort – raises achievement

Praising intelligence – diminishes 
achievement 
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Growth mindset and higher achievement 

Research: 

Teachers, with growth mindset, 
intervening to encourage students 
to have growth mindset – green 
line

Control group:  no intervention 
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When teachers believe that ability is fixed, the students end the year at the same position

they were in when they began the year i.e. if they were in the bottom group at the

beginning of the year, then they were in the bottom group at the end of the year.

When teachers teach with a growth mindset, it didn’t matter where the students began, 

all students progressed and developed to a much higher degree.

There was much more movement between ability groups as students learned and improved.

It is more helpful to ask.

Rheinberg says it is much more helpful to ask “how can I teach these students this content?”

F Rheinberg
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Growth mindset:  research 



There is support for Dweck’s work – there are also critics:

Some say it is:

• too simplistic

• too binary  

• teachers need to take individual student into account 
What do you think?  Have you used Dweck’s principles in your work with students?

Are you a critic?

Please unmute to share your views
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Reflections on Growth Mindset theory



Hattie’s visible learning research:

Collective teacher efficacy                        1.57

Students’ expectations of themselves    1.33

Having high expectations is an aspect of collective teacher efficacy

If you would like to find out more about collective teacher efficacy watch video, link below 

https://www.youtube.com/watch?v=UCMV692itfg
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High Expectations 

https://www.youtube.com/watch?v=UCMV692itfg


Across the whole school community:

• Teachers of themselves 

• Teachers of other teachers 

• Teachers of students 

• Students of themselves 

• Students of other students 

• Education community of each member  
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Culture of High Expectations 



• Effective school leadership - accountability.

• An effective climate for learning.

• Effective learning structures.

• Giving learners autonomy

Burbage, 2019
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Characteristics of high expectations



• Genuinely believing all students can succeed

• Role model and demonstrate high expectations 

• Creating supportive, positive school environment

• Valuing all staff  - holding them to account for student performance 

• Whole school celebration activities 

• Welcoming parents and the community into the school
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Effective leadership - accountability



You all hold influential leadership responsibilities – whilst these 
responsibilities vary, you will all demonstrate high expectations of students 
in your day- to-day work.

How do you do demonstrate high expectations in your current role?

Share your examples with colleagues and discuss additional behaviours

you can adopt.
Be ready to share examples of additional behaviours you plan to adopt, please select 
someone to give the group’s feedback.
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Breakout 



•Create a warm, supportive classroom climate:   Promote peer co-operation and collaboration; 
build class cohesion and positive atmosphere (eg buddies, inter-group games)

•Show trust by giving students responsibility for their learning:  show genuine interest in what they 
are achieving. Develop positive regard for each of your students. 

•Take time to enjoy and get to know your students and their interests:  Create authentic 
relationships with students, teacher-student relationships effect on achievement, and influence 
peer relationships. 

•Incorporate student interests into activities: ensures high levels of motivation and engagement. 
Students enjoy school when activities are focused on their interests, accompanied with clear goals 
and clear feedback. 

•Establish routines and procedures at the beginning of the school year: giving ownership to 
students 
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Effective Climate for Learning 



High expectations on their own are not enough to impact on achievement: 

• high expectations combined with particular beliefs and teaching practices that 
have the biggest impact on student learning. 

• high expectation teachers use well researched effective teaching practice. 

• when teachers adopt practices common to high expectation teachers (specifically 
relating to grouping and activities, class climate, and goal setting), there are gains 
to students’ achievement. 

(Christine Rubie-Davies, University of Auckland) 
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Effective learning structures: achieving better outcomes



Effective learning structures: achieving better outcomes

• Teach about growth mindsets.

• Focus on effort, not excellence.

• Ask students to try again.

• Express unconditional positive 
regard.

• Set achievable but difficult 
tasks.

• Identify causes of poor quality 
work.

• Be a role model.

• Only praise behaviours that are 
praise-worthy.

• Show your expectations by 
providing examples.

• Stop using gimmicks as 
incentives.

• Ask open-ended questions.

• Give detailed feedback.

• Be consistent
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Effective learning structures: achieving better outcomes

• Asking open questions:

• Focus on effort rather than 
performance 

• Formative assessment with 
feedback to develop learning 

• Rephrasing questions when 
wrong answer given 

• Providing range of learning 
opportunities, giving choice

• Believing students have good 
ideas to offer 

• Students more supported to 
understand how to improve

• Students enabled to make better 
learning decisions  

• Students helped with strategies 
to be successful 

• Motivates students at all 
achievement levels
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We are now taking a 20 minute break

Please return promptly and switch on your cameras 
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Break



Student autonomy can include:
• Choice of activities during lessons 
• Flexible timetables 
• Self directed learning 
• Self and peer assessment 

How do you all give learners autonomy in Lithuania?

How does the curriculum reform support learners’ autonomy?
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Giving Learners Autonomy



How do you think schools can use the curriculum reform to raise

expectations of all students?

In what ways will the curriculum reform give students autonomy in 
relation to their own learning?
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Breakout  



Metacognition

“Evidence suggests the use of ‘metacognitive strategies’ – which get 
students to think about their own learning - can be worth the equivalent 

of an additional +7 months’ progress when used well.”

(Education Endowment Foundation, 2020)

www.britishcouncil.org
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https://www.youtube.com/watch?v=HZrUWvfU6VU
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Metacognition – what is it?

https://www.youtube.com/watch?v=HZrUWvfU6VU


What do we mean by metacognitive strategies?

• ‘cognition about cognition’

• ‘thinking about thinking’

• ‘knowing about knowing’

• being ‘aware of one’s           
awareness’
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Education Endowment Foundation



What do we mean by metacognitive strategies?
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Education Endowment FoundationPhoto: www.pexels.com



What do we mean by metacognitive strategies?
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Education Endowment Foundation

Photo: www.pexels.com



What do we mean by metacognitive strategies?
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Education Endowment Foundation

Photo: www.pexels.com



What do we mean by metacognitive strategies?
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Zimmerman, B.J. (2010)



Remember that…………..

• The most effective learners 
self-regulate and organise their 
approach to learning, so...

• Metacognition is a high-impact 
approach to improving 
attainment, especially of 
disadvantaged learners

• It can be taught

• It is especially powerful when 
subject-specific
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We are now taking a 30 minute break

Please complete the evaluation form in the chat box

– we welcome your feedback 

Please return promptly and switch on your cameras 
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Break



We would like to share some ideas you may wish to use in your work

that focus on raising student achievement.

Before we share our ideas – what would you like to share
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Raising student achievement 



Tarsia maker
Free internet resources
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Tarsia maker
Free internet resources
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Critical thinking activity
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The Towers of Hanoi

Work with a colleague

5 squares in position A

You may move one square at a time to A, B or C

You may not place a bigger square on top of a smaller one

Your aim is to move the whole pile of squares to Position B or C

What is the minimum number of moves needed?
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The Towers of Hanoi puzzle  

https://www.mathsisfun.com/games/towerofhanoi.html
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Reflecting on your learning from today’s webinar what further action

will you take at school to improve student progress and so address

student under-performance? 

Please unmute to share your thoughts
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Reflections 



Thank you for all your contributions over the past six modules 

– we wish you well introducing the curriculum reform 
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Thank You



Skills Builder Hub:
What is it?

• The Skills Builder Hub is designed to contain 

all of the tools and teaching resources you 

might need to put the Framework into action 

in your classroom.

• It helps you to assess and track the progress 

of a class and to work out what to do next.

• It is completely free to use for any teacher.

• Go to:

www.skillsbuilder.org/hub 



Where did it come from ?

• Four years’ work and research. 

• During this development period, the 

Framework and the Principles that 

accompany it were used with over 200,000 

learners in 500 organisations. 

• It was further refined by engaging sixty 

individuals and organisations from across 

academia, employers, representative bodies 

and skills-building organisations. 

• The Framework was successfully piloted with 

twenty other organisations.

• It has been independently reviewed twice



The Skills Builder Framework covers four of the six core skills used by the 
British Council.

British Council

British Council core skill In the Skills Builder Framework

Critical thinking and problem solving • Problem Solving

Communication and collaboration • Listening

• Speaking 

• Teamwork

Creativity and imagination • Creativity

Student leadership • Leadership

Citizenship Not part of the Skills Builder 

Framework

Digital literacy Not part of the Skills Builder 

Framework



The Skills found in Skills Builder 



Four approaches to measurement

Self assessment

Supported self assessment

Teacher assessment of individuals

Teacher assessment at class level



Skills Builder Hub:
Getting started

• Go to:

www.skillsbuilder.org/hub 

• Take two minutes now to create your account 

on Skills Builder Hub. 

• Once you have done that, you can add the 

group that you are going to be focusing on.



Skills Builder Hub:
Class skills assessment

• Once you add a class you are able to 

complete a baseline assessment for that 

group.

• You should start by completing the baseline 

assessment for Teamwork.

• Any that are not relevant for your group can 

be left as ‘None’ at this stage.



Skills Builder Hub:
Overview of your class

• For any skills where you have completed the 

class assessment you can now get relevant 

resources.

• Choose a relevant step for your class and 

see what resources you can find.



Skills Builder Hub:
The resources

• Looking at some of the different resources 

available.

• When you find resources that might work well 

for your class. You can add these as 

favourites by clicking on the heart.

• You can filter the results by the amount of 

time you have and resource type as well as 

skill and skill step.



Skills Builder Hub:
Other functions

For your class, you can also see:

• your history (what you have already 

done with that class)

• your favourites 

• links to other tools and resources 

(including the other assessment tools).



Skills Builder Hub:
Seeing Progress

• Finally, you can see progress over time by 

looking at what we call ‘Snapshots’.

• These show you where a class were at any 

given point.

• You can compare these to see progress over 

time.

• They can be found under Account



The skills area relevant to our work

Problem solving: The ability to find a solution to a complex 

situation or challenge.

British Council core skill: Critical thinking and problem solving.



The skills area relevant to our work

• Critical thinking and problem solving

• Communication and collaboration

• Creativity and imagination

• Student leadership

Not included 
Digital Literacy
Citizenship



The skills area relevant to our work

Following simple instructions.

Asking for help when it is needed.

Finding extra information if needed.

Coming up with several possible solutions.

Using pros and cons to choose between them.

Thinking about causes and effects of complex problems. 



The skills area relevant to our work

• The Framework takes 

each of the skill and 

breaks them into 16 

steps.

• Students normally start 

at Step 0 and work 

their way up.

• This means that they 

master the easier steps 

before moving onto the 

more difficult ones.


